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1- Introduction 

 

In this unit, we shall be dealing with the concept of peace and the 

importance of promoting it within ourselves, in relation with others 

and in the community in general, through the development of 

service-learning projects. 

We shall present different educational experiences for peace, analyse 

the learning content and the service the students offer, and we shall 

also identify the transitions towards service-learning projects. 

 

1.1 What do we talk about when we talk about peace 

 

When we talk about peace, many representations come to our minds 

and our hearts. But, what do we talk about when we talk about 

peace? 

If we do a quick search about the term peace, we find it in the voice 

of two absolutely contrasting people: Adolf Hitler and John Paul II: 

 
http://akifrases.com/frases/?q=paz&t=1 

 

http://akifrases.com/frases/?q=paz&t=1
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What sort of peace did Hitler refer to? According to John Paul II, how 

is peace built?  

The term peace is used in many senses: to transmit a sense of calm 

and serenity in our inner selves, as opposed to violence, as a state of 

non-war between two communities or nations. In this sense, it should 

be considered that the idea of peace as the absence of war may lead 

to justify the violation of human rights, poverty, discrimination and 

other less noticeable, but not less wicked, physical or armed 

aggression forms. 

Find some examples in the videos below, made by students from 

Bosnia-Herzegovina, in the Genesis Project published by UNICEF: 

 
https://www.youtube.com/watch?v=xdDSaBJqiQY  

 

https://www.youtube.com/watch?v=xdDSaBJqiQY
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https://www.youtube.com/watch?v=nW_oVxOkg0g 

 

Learning to live together1 is still one of the most urgently needed 

challenges of education. Faced with the world’s present situation, it is 

vital to promote a solidary and peaceful coexistence.  We shall then 

reflect and act towards building paths that enable us to transform the 

concepts of solidarity and peace into a way of living that permeates 

all our actions and the meaning of our lives.   

 

 

                                                             
1 The report prepared in 1996 by the International Commission on Education for the Twenty-first 
Century chaired by Jacques Delors alleges that there are four pillars of education for the future: 
“learning to do”, “learning to be”, “learning to learn” and “learning to live together”. 

https://www.youtube.com/watch?v=nW_oVxOkg0g
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1.2 Different views about peace 

According to Wikipedia, the free encyclopaedia (2017: web). 

“Peace (from the Latin pax), defined in a positive way, is a 

social or personal state in which the parts of a unit are in the 

balance and stability. It also refers to the peace of mind of a 

person or society; defined in a negative sense, it is the absence 

of disturbance, violence or war”. 

The Latin pax derives from pangere, which means committing and 

establishing a compact, coming to an agreement between two or 

more parties, with the emphasis on a collective or community 

understanding. 

In the Greek conception, the social and political aspects were 

foremost: the Greek goddess of Peace, together with her sisters 

Justice and Good Order, were the protectors of the city. 

 

 

 

 

 

 

 

 

Peace is also present in the etymology of the greetings shalom 

(Hebrew) and salaam (Arabic), which mean “peace” or “peace be with 

you”, and they are also used as farewells meaning “go in peace”. The 

expression shalom appears in the Old Testament, especially in 

greetings, and it refers to material and spiritual well-being. That 
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positive inner state is wished for oneself and for the others, to the 

point of becoming a goal or purpose in life. Pope Francis (2013:229) 

states: 

“The Gospel message always begins with a greeting of peace, 

and peace at all times crowns and confirms the relations 

between the disciples. (…) But if we look more closely at these 

biblical texts, we find that the locus of this reconciliation of 

differences is within ourselves, in our own lives, ever 

threatened as they are by fragmentation and breakdown. If 

hearts are shattered in thousands of pieces, it is not easy to 

create authentic peace in society”. 

In I Ching, the opposite of peace is stagnation. Symbolically, this 

means that peace is not an absolute, but a permanent quest. 

Besides, it means that conflict is not the opposite of peace. In the 

quest for peace, it is better to transform the conflict instead of 

suppressing it.  Non-violent management portrays this path of 

peaceful transformation of the conflict.   

Martin Luther King (1963), in his Letter from Birmingham Jail, wrote 

that: “positive peace is not the mere absence of tension but the 

presence of justice”.  

Based on International Law, the state of peace is that in which 

international conflicts are solved through non-violent means; and 

particularly, peace is referred to as the “peace convention or treaty” 

that puts an end to a war. 

Reference can also be made to social peace as consensus: the tacit 

understanding to keep good relations, mutually beneficial, among 

individuals; and, at different levels, the consensus among different 

groups, social classes or status within a society.  
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About social peace, Pope Francis (2013:218) states: 

“Peace in society cannot be understood as pacification or the 

mere absence of violence resulting from the domination of one 

part of society over others.  Nor does true peace act as a 

pretext for justifying a social structure which silences or 

appeases the poor, so that the more affluent can placidly 

support their lifestyle while others have to make do as they 

can”. 

Colombia’s president Juan Manuel Santos (2016: web), when 

awarded the Nobel Peace Prize stated:  

“Humanizing war does not just mean limiting its cruelty but also 

recognizing your opponent as an equal, as a human being. (…) 

Let's awaken the creative capacity for goodness, for building 

peace, that live within each soul. In the end, we are one people 

and one race; of every colour, of every belief, of every 

preference. The name of this one people is the world.  The name 

of this one race is humanity. If we truly understand this, if we 

make it part of our individual and collective awareness, then we 

will cut the very root of conflicts and wars”. 
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1.3 Educating for peace 

The pedagogical assumptions of education for peace that we stand 

out in this proposal are based on the following concepts:  

 

a) Education for peace as a collective construct. 

When awarded the UNESCO Prize for Peace Education in 1986, Paulo 

Freire affirmed: 

 “Peace is something which is created, built up, transcending 

reality, the perverse facts of social life.   Peace is created and 

developed in the never-ending construction of social justice. This 

is why I do not believe in so-called peace education that, instead 

of bringing to light the world of injustice, obscures it and has the 

effect of oppressing its victims even more”.  

(http://unesdoc.unesco.org/images/0012/001229/122930Eo.pdf, 

page 27) 

Peace is a cultural construct in which we are all subjects and co-

creators. Peace ceases to be an exclusively individual attribute to 

develop itself collectively and communally.  Education plays a leading 

and significant role in the process of building peace culture; and, in 

this sense, service-learning may be a powerful tool. 

 

b) Peace education as a space for debate and conflict resolution.  

Peace education is an essential space for debate, dialogue and 

negotiation in the quest for consensus.  

 

If, as affirmed by Kant, “the state of peace […] is not the 

natural state. […], therefore, [it] must be established”, the 

exercise of reason and of the communicative and 

argumentative dimensions assumes a special meaning. (Civil 

Association Cátedra de la Paz y Derechos Humanos: 2015) 

http://unesdoc.unesco.org/images/0012/001229/122930Eo.pdf
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Against the use of force and the imposition of the will of the mighty, 

it is possible to identify conflict resolution mechanisms, such as 

argumentation, that tend to promote peace. During the learning 

process, meaningful relationships may be built and strengthened 

among the students, the teachers and the parents, among the 

representatives of the different sectors of the community, among 

those that exercise public power and the citizens, encouraging the 

exchange of opinions and the understanding of the different points of 

views.  Service-learning, as we have seen throughout the course, 

helps develop said skills and shared views, and also helps identify the 

different community actors.  

 

c) Education for peace as education in values. 

Consciously educating for peace implies promoting certain values and 

attitudes such as justice, freedom, cooperation, respect, solidarity, 

critical attitude, commitment, autonomy, dialogue and engagement. 

At the same time, attitudes against peace, such as discrimination, 

intolerance, violence, ethnocentrism, indifference and conformism are 

questioned.  Therefore, the building of a culture of peace based on 

the abovementioned values implies social engagement at all levels, 

then promoting policies and interventions to reinforce said values.  

Education for peace primarily works with the references that build up 

a society, its values, centres of interest, judging criteria, etc.  In 

summary, it uses the set of references that guide the people and the 

groups of people towards their options and actions.   
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d)  Education for peace as an element of resignification of 

educational practices, cutting across the school curriculum.   

More than a specific discipline, Education for peace presents a 

pedagogical line through which educational practices (conception of 

time and space, skills, decision making modalities, languages and 

narratives, ludic elements) and social practices (social, economic, 

cultural, religious aspects, etc.) are redesigned.   

Peace reaches a crosscutting dimension linking learning contents of 

all areas or disciplines of study and resignifying them when reflecting 

about their sense. As we have discussed when dealing with 

crosscutting processes in the development of service-learning 

projects, we understand that this reflection process is vital for the 

learning to arise and stem. 

 

e) Education for peace based on experience.  

The goal of education for peace is the action (understood from its 

public and political dimension), transformed, primarily, into an 

experience of discovery and articulation with the peace movement 

and its causes (the fight against the right to keep and bear arms, 

conscientious objection and civil disobedience movements, the 

struggle of solidarity to put an end to conflicts, the works about 

Education for peace and the actions in defense of life, citizenship and 

human rights). 

Action education and Education for action. It is not about educating to 

inhibit initiatives and interests, but to channel the activity and the 

fighting spirit towards the achievement of results that are useful for 

the society. It is about participating in peace-building through the 

engagement in collective projects and teamwork. 

In this sense, the proposals of Education for peace and service-

learning are focused on the understanding of the action as the main 
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driving force of learning and on the promotion of the protagonist role 

of the youth as a key factor.   

“Unless acted on, even the ideal of reverence for life can end up 

being a mere slogan without the power to transform reality. It 

must, therefore, be established as a genuine philosophy in our 

own hearts and in the hearts of others. We must put this 

philosophy into practice through concrete actions for peace, 

working one step at a time toward its realization”. (Daisaku 

Ikeda, 2005)  

It is about going beyond a simple education about peace, then 

structuring a true Education for peace in which the experiences lived 

are the content themselves.  For this reason, methodology is vital.  It 

must be based on the fusion of goals and means: the means being 

the embryos and seeds of the goals.  
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2- THREE REFLECTION LEVELS 

As we shall see, reflection is one of the key processes of the service-

learning proposal, which transforms our personal and group 

experiences into meaningful learning.  Each of us could, therefore, 

define peace in a different way based on our own personal 

experiences: the peace we feel, the peace we want, the peace we 

may build together. 

Find below three levels of reflection, which you may use to work 

individually, in the organisation you work for or in the school you 

assess.  

 

2.1 – Forgiveness: inner peace 

Teresa’s testimony, presented by Leonel Narváez  ̶ Colombian priest 

who was awarded the UNESCO Prize for Peace Education in 2006 ̶  

helps us reflect on rage, resentment, desire for revenge, and the keys 

to forgive and to achieve a sustainable peace.  

At the beginning of this module, we proposed to watch the video “Sin 

perdón no hay futuro” [No Future Without Forgiveness]. TEDxCESA 

talk, Colombia, by Leonel Narváez. Let us think about it and begin at 

home. 
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Activities 

Let us begin at home. Nelson Mandela used to say that “one of the 

most difficult things is not to change society, but to change yourself”.  

Take some minutes to reflect about this. If you would like to listen to 

some music, click here: https://youtu.be/nbR-LSKqJJo  

In process of introspection, standing before the mirror, you could ask 

yourselves:  

What is peace for me? When do I feel at peace? What gives me 

peace? When I am worried, overwhelmed or undergoing a violent 

situation, what do I do to restore peace? How do I seek peace? Is the 

peace I am offered the peace I seek?  How do I react when my peace 

is disturbed? Can I get over rage, resentment, desire for revenge so 

as to heal myself and seek peace in life? Am I able to forgive myself 

and others? 

Professor Roberto Roche Olivar (2001:46) when speaking about the 

role of the teacher stated:  

https://youtu.be/nbR-LSKqJJo
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“The teacher is a pivotal figure, a personal learning model. 

Projects “outside” the school must respond to an “inside” 

dynamics of internal relationships that can be developed within 

the teaching staff or body involved in the interpersonal 

relationships. It is crucial to collectively reflect on how we 

understand that relationship before getting involved in a 

service-learning project”. 

Then, we could ask ourselves:  

Do I convey peace around me? What have I learnt about peace in my 

daily tasks? What kind of learning have I received as an educator for 

peace? What can I do to continue with my personal training as an 

educator for and transmitter of peace? 

Write your answers about peace in your personal portfolio. If you 

wish, you can also share them in the social media. Let the world 

know what gives you peace! It may be inspiring for others to do the 

same. #peace 

 

 

 

 

 

 



 

16 

 

Best practice: “Peace Zone” at school 

In a school in Pleasantville, USA, teachers have 

created a “peace zone” where students can 

acknowledge their stress, anger and fear and 

learn ways to express and cope with it. 

Read article in English: 
http://www.pressofatlanticcity.com/education/pleasantville-teacher-

creates-peace-zone-for-students/article_23a9b117-a153-561e-926b-
4d05277713cc.html?utm_medium=social&utm_source=twitter&utm_campaign=user-share 

 

 

2.2- Reconciliation: peace be with you 
 

 
 

“Interpersonal relations occupy a central position in the 

construction of peace culture, and they also represent one of its 

cornerstones. On the one hand, they are a goal as value in their 

own right: developing the ability to coexist. On the other hand, 

they are the means or instrument to achieve a harmonious 

coexistence.  If we do not learn to care about the other and to 

establish relationships based on solidarity and companionship, 

we shall not be able to carry out the essential tasks of 

http://www.pressofatlanticcity.com/education/pleasantville-teacher-creates-peace-zone-for-students/article_23a9b117-a153-561e-926b-4d05277713cc.html?utm_medium=social&utm_source=twitter&utm_campaign=user-share
http://www.pressofatlanticcity.com/education/pleasantville-teacher-creates-peace-zone-for-students/article_23a9b117-a153-561e-926b-4d05277713cc.html?utm_medium=social&utm_source=twitter&utm_campaign=user-share
http://www.pressofatlanticcity.com/education/pleasantville-teacher-creates-peace-zone-for-students/article_23a9b117-a153-561e-926b-4d05277713cc.html?utm_medium=social&utm_source=twitter&utm_campaign=user-share
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humankind. Essentially, it is an intersubjective notion that 

reflects the way in which we establish -or no longer establish- 

the relations with the other human beings. Peace culture does 

not mean a loose gathering of individuals in peace, but the 

establishment of interactions and interplay between subjects. In 

peace communities, we learn some key notions: how to live 

together in plurality and tolerance, getting over bias and 

stereotypes (on the grounds of gender, class or race); how to 

cope with our aggressiveness in a way that it becomes an energy 

of sociability; and non-violent conflict resolution”.  (Ministry of 

Education, Science and Technology, 2007:15 [own translation]). 

 

Care is a social behaviour that allows us to reach non-violent conflict 

resolution and to reproduce non-violent attitudes and behaviours. To 

help us “not to see the other as a stranger”, Bernardo Toro presents 

“El Cuidado:  el nuevo paradigma ético de la educación” [Care: the 

new ethical paradigm of education]. 

 https://youtu.be/wmUh6oAG260 Watch full video: 

1st Part: https://youtu.be/fg0fFWiD_aM 

2nd Part: https://youtu.be/fAdykRLNQ1U 

 
Activities 

Is it possible to put our differences to work together for a 

common cause? 

https://youtu.be/wmUh6oAG260
https://youtu.be/fg0fFWiD_aM
https://youtu.be/fAdykRLNQ1U
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Use a “microscope” to see in detail any situation you have lived with 

another person where peace was missing, and amplify it. 

● Can you compare another situation with the one you are 

analysing, or the ones presented before?  

● What happened in this situation? Describe your experience.  

● What would you change of that situation if you could?  

● What have you learnt about the people or community involved?  

● At any time, did you feel a sense of failure, success, hesitation, 

doubt, humour, frustration, happiness or sadness?  

● Do you think your actions had any impact whatsoever?  

● How did you manage to interact/establish a dialogue with the 

other? What coincidences did you find between your vision and 

that of the others involved in the situation? Where do the 

differences lie?  
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● What is still pending to do? 

● Do you see similar situations in the schools you sponsor? Are 

they addressed from the classroom or institutionally? In what 

way?  

● What can be done from the school to take care and promote 

peace? 

Share your answers on the school wall or with whom you share the 

service-learning projects. Try to live this experience as an opportunity 

to have a conversation with whom you do not have a close affinity so 

as to find things in common. 

 

 

Good news 
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“Muslim Egyptians donate blood to deadly church blast 

victims” 

Al Arabiya NetSunday, 9 April 2017 

http://english.alarabiya.net/en/News/middle-east/2017/04/09/Muslim-Egyptians-

donate-blood-to-deadly-church-blast-victims.html 

 

“Muslim and Jewish students working together” 

at the University of Michigan 

https://maizepages.umich.edu/organization/mujew 

 

 

2.3- Resilience: strengthened for a world of peace   

Testimonies that encourage reflection 

 “Experience is not what happens to you; it's what you do with 

what happens to you”.  

(Aldous Huxley) 

According to researchers, among the potential “protecting factors” or 

“cornerstones” of resilience, i. e., the factors that make a person be 

better prepared to face breaking points and adverse conditions in life 

and manage to emerge stronger, you may find: 

● “Self-esteem 

● Moral  

● Sense of humour 

● Creativity  

● Introspection  

● Ability to interact with others 

● Initiatives  

● Independence  

● Critical thinking” (Melillo 2007:34) 
 

 

 

http://english.alarabiya.net/en/News/middle-east/2017/04/09/Muslim-Egyptians-donate-blood-to-deadly-church-blast-victims.html
http://english.alarabiya.net/en/News/middle-east/2017/04/09/Muslim-Egyptians-donate-blood-to-deadly-church-blast-victims.html
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The more the students develop these “protecting factors” and “learn 

how to be” resilient, the better prepared they will be to cope with 

their own difficulties in life and with non-peaceful environments. 
Service-learning is recognised as being an important booster of these 

factors, particularly boosting self-esteem in children and young 

people. 

Read below some testimonies giving an account of the resilience of 

two people who have suffered extremely violent situations. The power 

of the testimonies can inspire action, and they can be taken as 

valuable teaching resources to be used in training courses so as to 

strengthen our determination to make a world of peace.  

● Testimonies of Hiroshima and Nagasaki survivors: 

●  “Women speak up for peace” is a testament of hibakusha (atomic 

bomb survivors) who experienced the bombings of the cities of 

Hiroshima and Nagasaki, Japan, in 1945, and their cries for peace. 

● https://www.youtube.com/watch?v=Hwdx7HjV6is  

● Nobel Peace Prize 2014, Malala Yousafzai – Speech at the United 

Nations https://youtu.be/UJZHFlao88Y 

 

Activity: The Binoculars (To zoom in what is far away)   

From your experience of service,  

● are you capable of identifying underlying matters or matters 

overlapping with the problems that are intended to be 

addressed by the school?  

● What can be done to change this situation?  

● In what way does this modify your future behaviour/attitudes?  

 

 

 

https://www.youtube.com/watch?v=Hwdx7HjV6is
https://youtu.be/UJZHFlao88Y


 

22 

 

  

● What social or political impact could schools’ action have?  

● What learning may result in us overcoming and growing 

stronger for the future? 

● How can you strengthen resilience in heads, teachers and 

students?  

● What can be done through education to promote a culture of 

peace with the community?  

● Do the educational project and the curricular proposal of the 

institutions you are working with identify spaces and contents 

from where to link Education for peace institutionally? 

Share your answers in your personal portfolio or with whom you 

share the service-learning projects. This reflection may be part of the 

development of the proposals. 
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3- Building peace through service-learning 

 

 “It is about time we understand that this cultural disaster is not 

remedied with lead or silver, but with Education for peace, built with 

love over the ruins of a fired-up country where we get up early to 

continue killing one another.   A disgruntled and reflexive education 

that encourages us to discover who we are within a society more 

similar to the one we deserve.  An education that guides us from the 

cradle in the early identification of our call and the inborn skills so 

that we can do only what we like, which is the magical recipe of 

happiness and longevity. In short, a legitimate peace revolution that 

channels to life the immense creative energy which we have used for 

more than two centuries to destroy one another, and to vindicate and 

dignify the predominance of imagination”.    

(García Márquez, 1998 [own translation]) 

https://www.youtube.com/watch?v=Lx3AlVi3kfI  

http://www.elespectador.com/noticias/cultura/desastre-cultural-no-se-remedia-ni-

plomo-ni-plata-gabri-articulo-659118 

 

In service-learning experiences, students can prove that learning 

serves to transform reality and that serving in a solidary manner 

teaches content that cannot always be learnt from the books. Then, 

solidarity can be not only a topic of learning content, but also an 

effective path towards reflexive, integral and quality education. 

Let us remember what we understand by “service-learning”: 

● Service-learning actions aimed at concisely and effectively 

satisfying the real and pressing needs with a community, and 

not just for the community, 

 

 

https://www.youtube.com/watch?v=Lx3AlVi3kfI
http://www.elespectador.com/noticias/cultura/desastre-cultural-no-se-remedia-ni-plomo-ni-plata-gabri-articulo-659118
http://www.elespectador.com/noticias/cultura/desastre-cultural-no-se-remedia-ni-plomo-ni-plata-gabri-articulo-659118
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● with the students as active protagonists, from the planning 

and implementation to the closure evaluation stages, 

● knowingly articulated with learning content (curricular 

learning, reflection, development of skills for citizenship and 

work, research). (Tapia, 2009:21 [own translation]) 

 

From the perspective of education for peace:  

● The service-learning we propose has to do with fraternal 

encounter, with the recognition and promotion of human rights, 

with care, and with the collective and intelligent building of the 

common good. 

As stated by John Paul II in Sollicitudo Rei Socialis: 

“This then is not a feeling of vague compassion or shallow 

distress at the misfortunes of so many people, both near and 

far.  On the contrary, it is a firm and persevering 

determination to commit oneself to the common good; that is 

to say, to the good of all and of each individual, because we 

are all really responsible for all”. (SRS, 38) 

● Students are the protagonists of their own field learning 

process; and the community is not only the place where they 

meet others and act in collaboration with them, but also the 

place where they learn with a critical and reflexive eye: the 

“others” also have something to tell us and a contribution to 

make if we manage to develop dialogue and empathy. 

“An important part of the reflection to be carried out with our 

students should be teaching them how to listen to the others 

without any prejudices or prepared agenda. A real encounter 



 

25 

 

breeds the necessary confidence to work together.  It should be 

aimed at understanding that a true encounter implies listening 

to the others’ interests and will, a shared work instead of 

unilateral actions”. (CELAM [Latin American Episcopal Council], 

2015:104 [own translation]). 

● Service-learning projects address not only academic learning 

but also the development of the “know how to do”, and the 

education in values and active citizenship. All these aspects are 

included in the interdisciplinary approach to education for 
peace. 
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FURTHER READING  

Educators for peace: identities and paths 2 
 

What is the common characteristic of educators for peace? Perhaps, 

we could find an answer to this question by considering three major 

areas of action aimed at peace and peace culture:  research, action 

and education for peace.  

Research works through the production of scientific knowledge for 

the implementation of peace culture. In this sense, he who 

investigates for peace is looking for peace through science.   

Action for peace is set at a more political level.  The peace activist 

contributes to the channels and practices of society by being critical 

about some positions and proposing others.  However, apart from 

science and politics, peace needs another instrument: education. 

Education primarily works with the references that build up a society, 

its values, centres of interest, judging criteria, etc.  In summary, it 

uses the set of references that guide the people and the groups of 

people towards their options and actions.  In this way, the educator 

for peace is the person who helps people and organisations by means 

of his/her knowledge and values. 

One characteristic of education is intentionality.  The educator is a 

person who willingly wants to act and, because of this, sets up the 

educational process. In that regard, the educator for peace is 

somebody who has a specific purpose: he/she wants to help people 

reflect on peace, to take a stand about this issue and to act to solve 

                                                             
2   (Ministry of Education, Science and Technology, (2007:26-28). Educating for peace. Propuestas para 
reflexionar y actuar [Proposals to Reflect and Act]. Parlamento de Escuelas por la paz y la solidaridad 
[Own translation: Parliament of Schools for Peace and Solidarity]. Argentine Republic. 
. 
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the problem. Naturally, in this case, education implies something that 

goes beyond teaching.  

It takes into account both the formal and the non-formal aspect.  

“Educator” refers not only to the teacher, but also to any other 

person who is engaged in a wilful and organised pedagogical activity. 

In this sense, we could mention the following intents and purposes of 

education for peace: 

a) Creating non-violent references. Helping people shift the 

paradigm of peace culture, and setting up references under this 

paradigm aimed at changing the old phrase “if you want peace, 

prepare for war” for “if you want peace, prepare for peace”. 

b) Strengthening community connections. Contributing to the 

inclusion of people and groups of people in the global scheme of 

humanity walking towards peace so that the objective pursued 

by the people committed to world peace passes on their daily 

lives.   

c) Building consensus for peace. Education for peace is a space 

open to debate, dialogue and negotiation so that humanity 

reaches a consensus about peace, as it happens, for example, 

with human rights. As stated by Jody Williams, Nobel Peace 

Prize 1997 for her work for the banning of landmines: “Peace is 

no longer an expression of the will of the powerful, but an 

expression of the collective will to live in peace. Together we 

are a superpower!” [own translation].  
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d) Training people to change for peace. People want peace, 

but, most of the times, they do not know how to contribute to 

it. That being so, the need arises to discover the power for 

peace (peace is not only the responsibility of the leaders or the 

UN) and the paths towards building it. That is to say, what each 

person can do in particular.  

e) Promoting justice and tackling social inequalities. More 

than the absence of war or violence, peace is the presence of 

justice, i.e., an environment in which the people, both 

individually and collectively, can develop their physical and 

mental potential.  

f) Encouraging plural experiences, beyond bias and 

stereotypes.  The culture of violence, as a human construct, is 

founded on bias and stereotypes. Recognising and being critical 

about bias and stereotypes (and of the power to distort reality) 

are important steps towards solidarity and global citizenship. 

There arises the need of the people to experience coexistence 

in diversity and plurality.  

g) Implementing non-violent conflict resolution. 

Traditionally, conflicts are addressed as something bad and 

negative. However, conflicts are absolutely not an obstacle 

towards peace culture. In order to build peace culture, it is 

necessary to change attitudes, beliefs and behaviours, until it 

becomes natural to solve conflicts in a non-violent manner (by 

means of agreements) and not in a hostile way.  

h) Helping others to cope with aggressiveness.  There is a 

difference between aggressiveness and violence. 

Aggressiveness is the vital force of a person, and it is necessary 

to overcome everyday obstacles and limitations. Its absence 

derives in passivity. Therefore, it is important to channel that 
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energy in a constructive manner, then reducing its aggressive 

potential. 

i) Developing a critical attitude towards the culture of 

violence. Encouraging a critical attitude towards the culture of 

violence that is imposed on us, by providing the necessary 

means to identify in which way violence and authoritarianism 

act through different means, such as the media, toys for 

children and war games.  

There are three constituent aspects of the identity of the educator for 

peace. First, an educator for peace is he/she who acts within a unity 

of means/purposes, favouring the experience over the wording. The 

Argentinean pedagogue Alicia Fernández, in her book La inteligencia 

atrapada [Trapped intelligence (own translation)], brings the 

testimony of a student who denounces her teacher for telling her not 

to shout, by shouting at her.  In this way, she is acting against what 

she affirms in her discourse.  

The American pacifist Abraham Muste affirmed that “there is no way 

to peace; peace is the way” when taking up the Gandhian conviction 

of conceiving the means as end in embryo, and the ends rooted in 

the means.   

Second, the educator for peace is he/she who 

encourages/organises/promotes the circle of peace culture by acting 

in a communitarian manner. The educator for peace knows that 

peace is not the aggregate of individuals in peace; that one individual 

in peace plus another one do not make up a community in peace: and 

that, for this reason, it is necessary to work at community scope. 

There is no person, activity or society level capable of planning and 

transmitting peace alone. Everything is interrelated, mutually 
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affected. Peace-building supports and strengthens the interdependent 

relations that are necessary to achieve the changes wanted.  

Finally, the educator for peace is he/she who is engaged in the big 

peace movement, taking an active part in one or more areas of 

influence: peace culture, human rights, conflict resolution, 

disarmament and human security. The educator has an overall view 

and a vision of citizenship, and acts in coordination with social change 

forces. He/she knows that beyond personal and community 

dimensions, it is necessary to take part in the public policy remit.  

He/she knows that it is not enough for each one to do his/her part or 

to create his/her own authentic peace community, but it is necessary 

to touch upon the public sphere to achieve social agreements that 

encourage people and communities to build peace culture.   

 

The abovementioned text shows permanent coincidences between 

Education for peace and service-learning. Both promote community 

connections, then creating concrete spaces for the students to carry 

out the building of agreements with peers, teachers, the educational 

institution and their communities; and both highlighting the 

protagonist role of young people and their communities in the 

construction of a better world. Both, education for peace and service-

learning, promote critical thinking about reality and look for a positive 

intervention in it: teachers that work from the service-learning 

approach, do it based on human rights, understanding one another 

and their students as active agents to build peace and respect human 

rights. 
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3.2- Organising a non-violent action3 

 

To organise a non-violent action strategy, we can follow this guide, 

which will be enriched in the next unit when we go deeper into the 

service-learning Itinerary.  We suggest you review this strategy when 

you finish the following unit:  

1. Recovering the ability to get outraged when faced against 

injustice. This is what we generally call “being indignant”. It is about 

seeing things from a different perspective, beyond evidence. This 

step is associated with the stage that, in our “Itinerary”, we call the 

motivation to develop the service-learning project. 

2. Analysing the situation (diagnosis stage of the Itinerary). This is 

what Gandhi used to call “search for truth”. It is about understanding 

the responsibilities, the causes, who wins with this situation, who 

supports it (because of fear or misinformation), who is interested in 

the situation never changing, etc. In this way, you may get 

information that is frequently hidden.  

3. Denouncing, making visible: showing the problem clearly to the 

eye of the people. Encouraging people to reflect on the issue and to 

search for the causes and solutions, putting into practice the resource 

of the “strength in numbers” -then generating critical mass- and that 

of organisation and articulation.  

4. Negotiating: Trying to change the situation, by giving the ones in 

charge the opportunity to change the course in order to achieve a 

satisfactory solution for all the parties. At this point, it is important to 

                                                             
3   Ministry of Education, Science and Technology (2007). Educar para la Paz [Educating for Peace]. 

Propuestas para reflexionar y actuar [Proposals to Reflect and Act]. Parlamento de Escuelas por la paz y 

la solidaridad [Own translation: Parliament of Schools for Peace and Solidarity]. Argentine Republic. 
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have the mediators to support and defend the dignity of the weakest 

parties.  This and the following steps may be included within the 

“Design and Planning” in the stage that we call “Execution of the 

Project”. 

5. Non-cooperation allows for the withdrawal of support when faced 

to oppression: “don’t count on me!” Examples of non-cooperation: 

conscientious objection to military service, the withdrawal of 

investments in banks involved in arms trade or that are linked to 

unjust regimes, etc. Our actions and choices are not neutral because 

they support the situations and the style of society in which we live. 

According to Alex Zanotelli, “you vote every time you go shopping”. 

We cannot blame it all on the others.  

6. Civil disobedience in response to unjust laws. It implies an 

increased risk.  This public action (it is not about a thief who evades 

justice) seeks to demonstrate an injustice.   The innocent people who 

accept and assume the punishment foreseen for disobeying an unjust 

law communicate their outrage and their intention to change the 

situation. The acceptance of the consequences (fines, prison, judicial 

proceedings, etc.) is aimed at producing a reaction in public opinion 

and encouraging the population to come together for a common 

cause that privileges the collective over the individual good (my 

freedom, my health, etc.).  

7. Direct action. It is the resource available when none of the others 

gave satisfactory results. It is a forceful action (no violence does not 

mean passivity; and force does not mean violence) aimed at 

demonstrating the power of the weakest part (strength in numbers 

and organisation, the ability to gather public opinion, the acceptance 

of the sanctions, etc.). It is a way of preventing the powerful from 

keeping ignoring the problem and exercising with impunity the unjust 
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action.  Gandhi succeeded in the struggle for India’s independence, 

and Luther King in the passing of the Civil Rights Act by means of 

non-violent demonstrations in which the demonstrators had to 

respond to violence with non-violent gestures, such as in the case of 

Gandhi’s Salt March or Luther King’s Selma to Montgomery March. 

Examples of this methodology are: Sit-down strikes, boycotts, 

occupations, demonstrations, strikes.  

8. The search for alternatives. It is not enough to disobey, boycott 

or refuse to collaborate. It is necessary to look for alternative choices 

for the situation we want to change. The search for alternatives is 

one of the pivotal moments of non-violent action, without which the 

final strategy fails.  We could mention some examples of the 

Unarmed Defense or Popular Non-violent Defense, of Educational 

Models, Economic Models (solidary trade (fair trade, the Banco 

Familiar de la Justicia, etc.), natural resources management, etc.  

 



 

35 

 

3.3 Service-learning quadrants for peace 

There are many and varied actions to raise awareness and promote 

peace.  

One of the main tasks when performing a solidary educational 

experience is to accompany the students in their reflection process on 

the practice itself. We will use the service-learning quadrants to 

analyse the different solidary experiences related to Education for 

peace. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Service-learning quadrants are a very powerful tool for the analysis of 

the institutional situation with regard to the practices they carry out. 

They allow the identification of the starting point and the expected 

result, performing all the actions necessary for the transition. 
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I- Field works / Internships /Problem-based learning 

 

The students may do research about: 

● Main global war zones: Map of global conflicts4. 
● Places with walls or fences to prevent immigration or due to 

territorial conflicts: World of Walls; Walls around the world: the 

barriers being built to divide people5 6. 

● International peace treaties and agreements: Global Peace 

Index7. 

● Peaceful use of nuclear energy. 

● International agreements related to the peace issue, and the 

actions being carried out for the sake of it. 

● The Nobel Peace Prize, life facts of the laureates and the 

nomination process.  

 

They can also carry out actions in which they get engaged with their 

community’s reality, but, in any case, peace and war conflicts shall be 

considered as a mere subject of study. Students will be able to apply 

and develop knowledge and skills in real contexts, but without trying 

to change reality or develop solidary links. 

The main recipients of these activities will be the students, since the 

focus shall be placed on the learning acquisition and their contact 

with reality shall only be instrumental. 

 

 

 

 

 

                                                             
4 http://www.lavanguardia.com/internacional/20160504/401554280858/mapa-conflictos-mundo.html 
5 http://www.lanacion.com.ar/1812899-11-muros-que-todavia-dividen-al-mundo 
6 http://www.abc.es/internacional/abci-muros-dividen-mundo-201701251748_noticia.html 
7 https://www.esglobal.org/ 



 

37 

 

 

How can these activities be transformed into service-learning 

projects? They can be transformed including service-learning 

objectives and developing activities to that same purpose. 

 

 

The students at the University of Fort Hare (South Africa) gather 

people´s voices from the community in research projects and base 

their service-learning projects on this. 

 

See the Presentation and Video of their participation during the 19° International 

Service-Learning Conference. August 2016:  https://youtu.be/8siT3t-Mmjw 

 

 

II- Asystematic solidary initiatives / Volunteering 

When faced to specific violent situations in the community, activities 

often arise, which are promoted and managed individually and have 

little articulation with the learning content. They are “asystematic”; 

they are executed in a limited time and, in general, they have no 

institutional planning.  

The main recipient is the beneficiary community; participation is 

voluntary and there is neither assessment of students’ participation 

degree nor of the learning developed. 

https://youtu.be/8siT3t-Mmjw
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How can these activities be transformed into service-learning 

projects? They can be transformed including learning objectives, 

articulating service actions with learning content, maintaining these 

activities over time –key factor to generate genuine bonds among 

participants– making actions systematic, reflecting upon the 

experiences lived, assessing the achievements and recognising the 

beneficiaries of the project as co-protagonists of the experience. 

 

The World Organization of the Scout Movement shared the 

picture of Lucie, a 16-year-old Czech scout. 

The organisation made the story public so as to welcome the 

spontaneous gesture of Lucie: “People from all walks of life, and the 

Scouts among them, came to the streets during an extreme right 

march yesterday, to express their support for values of diversity, 

peace and understanding.  Creating a better world!” 

 

https://www.theguardian.com/world/2017/may/04/girl-scout-confronts-neo-nazi-at-czech-
rally 
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III- Institutional community service / Volunteering 

These are activities that are part of the explicit institutional offer, 

assumed in a decision to promote Education for peace, but which are 

not always part of the learning content. The service is maintained 

over time, it usually has an impact on the personal development of 

the students, but it goes in parallel with academic learning. 

How can these activities be transformed into service-learning 

projects? They can be transformed articulating learning content, 

establishing objectives, systematising and assessing achievements, 

level of satisfaction and impact, and considering beneficiaries as co-

protagonists. 

 

Institutional celebration of the International Day of Peace in 

Los Pinos school, Córdoba, Spain. 

https://youtu.be/EUqWWYxmXuE 

 

 

IV- Service-learning 

Service-learning implies developing an institutional solidary service, 

aimed at satisfying the real and pressing needs of a community, 

articulating learning content and having the students as protagonists.  

It implies quality service and a high degree of integration of formal 

learning for an explicit period of time.  They are proposals 

institutionally planned and approved, and they are aimed at building 

social engagement.  Different disciplinary perspectives are at stake, 

all integrated from the particular perspective of community 

participation and the action with a sense of solidarity. 

 

https://youtu.be/EUqWWYxmXuE
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3.4 Best practice 

 

Service-learning experiences at different educational levels 

institutions and organisations. 

Education for peace implies changing the idea –which is very deeply 

ingrained in our culture–  that conflict is something negative. 

Conflict should not be considered as the opposite of peace or 

as a synonym of intolerance or misunderstanding. The proposal is to 

arrive to a non-violent resolution of the conflict, through dialogue and 

the search of agreements, as the students of these schools do. 

Peer mediation in a Spanish school: 

https://youtu.be/Hxwtv0hhWFM?list=PLI7NpUYADl_0xGmfiuUTXCFxVUB8pG5Qy 

 

Peer mediation in an Argentinean school: 

https://youtu.be/4CDZvaO2bW8 

https://youtu.be/Cz_SzsJGfGY 

 

Revaluation of public space in the building of citizenship and the 

promotion of cultural heritage. 

Project developed by students of the school “República del Ecuador”, 

from the city of Córdoba, province of Córdoba, in Argentina, about 

the naturalisation of violence in the neighbourhood.  

http://clayss.aulainstitucional.com.ar/pluginfile.php/43935/mod_page/content/10/2014_experiencias.p
df 

 

 

 

 

 

https://youtu.be/Hxwtv0hhWFM?list=PLI7NpUYADl_0xGmfiuUTXCFxVUB8pG5Qy
https://youtu.be/4CDZvaO2bW8
https://youtu.be/Cz_SzsJGfGY
http://clayss.aulainstitucional.com.ar/pluginfile.php/43935/mod_page/content/10/2014_experiencias.pdf
http://clayss.aulainstitucional.com.ar/pluginfile.php/43935/mod_page/content/10/2014_experiencias.pdf
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Service-learning in the reconstruction of Valparaiso after the 

fire. Experience carried out by the students of the Faculty of 

Architecture of the University of Chile, in response to the destruction 

caused by the fire. Although the reconstruction process was in 

response to a natural catastrophe, it could also be applied in post-war 

zones. 

http://www.clayss.org.ar/04_publicaciones/UniversidadesSolidarias_2.pdf . Pp 117 

a 124. 

 

Breaking down barriers 

The school EEM. No.5 Dr. René Favaloro, in the city of Monte Grande, 

Buenos Aires, Argentina, develops projects that are aimed at raising 

awareness about the problems that generate violence: bullying, 

gender-based violence during courtship, etc. Students deliver talks in 

other schools and they use different techniques such as games, tales 

and poetry. 

http://www.clayss.org/natura/e_47.html 

 

 

The cube of love 

This is a pedagogical proposal for the schools and institutions to raise 

awareness, make understand and experience initiatives that 

strengthen peace. Currently, more than 600 schools in different 

countries use it. 

https://youtu.be/H6WOt58fWIo 

http://www.focolare.org/conosur/news/2016/07/25/el-dado-de-la-paz-de-la-plaza-

al-celular/ 

 

 

http://www.clayss.org.ar/04_publicaciones/UniversidadesSolidarias_2.pdf
http://www.clayss.org/natura/e_47.html
https://youtu.be/H6WOt58fWIo
http://www.focolare.org/conosur/news/2016/07/25/el-dado-de-la-paz-de-la-plaza-al-celular/
http://www.focolare.org/conosur/news/2016/07/25/el-dado-de-la-paz-de-la-plaza-al-celular/
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Music for Peace 

Several artistic expressions echo the message for Peace. Below, find 

some examples that may be used for reflection, communication and 

entertainment in service-learning projects. 

“Salaam” (Mosh Ben Ari).  

 

More information about this song that has come to symbolise a call for peace and end to the 

Arab-Israeli conflict: 

https://en.wikipedia.org/wiki/Salaam_(song).https://youtu.be/ys0hZkrTuGk 

“I only ask of God” (León Gieco) 

https://www.youtube.com/watch?v=xy27dHPZiEg  

“Imagine” (John Lennon) 

https://youtu.be/04FjzBuxdO8 

“Todos Juntos” [All together] (Los Jaivas) 

https://youtu.be/Ryd0ql0uj28 

“What a Wonderful World” (Playing For Change) 

https://youtu.be/ddLd0QRf7Vg 

 

- Peace Prayer -  

Lord, make me an instrument of your peace: 

https://w2.vatican.va/content/francesco/en/messages/peace.index.html
https://en.wikipedia.org/wiki/Salaam_(song)
https://youtu.be/ys0hZkrTuGk
https://www.youtube.com/watch?v=xy27dHPZiEg
https://youtu.be/04FjzBuxdO8
https://youtu.be/Ryd0ql0uj28
https://youtu.be/ddLd0QRf7Vg
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where there is hatred, let me sow love; 

where there is injury, pardon; 

where there is doubt, faith; 

where there is despair, hope; 

where there is darkness, light; 

where there is sadness, joy.  

 

O divine Master, grant that I may not so much seek 

to be consoled as to console, 

to be understood as to understand, 

to be loved as to love. 

For it is in giving that we receive,  

it is in pardoning that we are pardoned,  

and it is in dying that we are born to eternal life. 

Amen. 

(Author attributed to Saint Francis of Assisi) 
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Activity: Peace promoters 

The institution/organisation you sponsor provides training for the teachers 

where you will introduce Service-learning as a proposal of work for Peace.  We 

suggest you show this video as a trigger for the reflection moment: 

https://youtu.be/kVw_I9KItwc 

Already thinking about the proposal of a training meeting for the community 

you work with:  

● What actors would you call for the meeting?  

● What aspects of the video and of the experiences shared in the module 

would you highlight in order to promote reflection and to identify the 

possible solidary actions with the community?   

● What activities would you carry out to allow for reflection on education 

for peace and the articulation with service-learning projects?  

After publishing your proposals, read those of your mates. Answer their 

messages letting them know about your impressions following the Ladder of 

Feedback Protocol. 

 

Training Program Activity 

We continue working on our final projects.  

Now add to the presentation you are developing and about which you already 

have substantiation and characteristics of the communities, a schedule for a 

possible training meeting for teachers and heads, that answers to the last 

instructions of the forum:  

 What activities would you carry out to allow for reflection on education for 

peace and the articulation with service-learning projects?  Add in the same 

presentation or in a separate document, the instructions and resources for your 

training. 

Access to the group project. 
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